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Abstract  
Within the pedagogy works destined to evaluation, three forms of evaluation are analyzed: an initial evaluation, a 
formative evaluation and a summative evaluation. Each form of evaluation is used in a particular moment of the educational 
process; therefore, the initial one operates an the beginning, the formative one during the process and the summative one after 
the process has ended, in order to confirm the obtained results. In the case of formative evaluation, all experts agree that it is 
incorporated in the educational process and plays an important regulator role as it supplies important information concerning its 
development. 
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1. Background 
Definitions of the formative evaluation 
The formative evaluation is, without a doubt, a very important form of evaluation and this is 
due exclusively to its consequences in the unfolding of the education learning process. 
In order to emphasize its peculiarity, we consider it would be adequate to see the way in which 
this form of evaluation is defined by some authors who published important works in this field. 
“It is accomplished through the measurement and appreciation of the results during a program, 
from the moment of its initialization to the one of its closure. It consists of the estimation of different 
phases, sequences of the process and the results that have been obtained, by accomplishing them using 
successive stages, analyzed in detail. Therefore, the formative evaluation presents itself as a 
continuous preoccupation of all the people involved in the evaluated activity to submit the effects of 
the action (feedback). If the bankable progress is not obtained, a diagnosis is assigned by stating the 
difficulties and the drawbacks, in order to perform the necessary remedies. Accordingly, the formative 
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evaluation is involved in the process and aims at the early identification of the faults and the taking of 
the necessary steps in order to correct them.” [9] 
“The formative evaluation aims at the advancement of the student, the acknowledgement of his 
difficult moments, their reason and the way to surpass them. This evaluation is not translated in grades 
and so much the less in scores; it is a matter of information, a feedback for both the student and the 
teacher”. [4] 
Its purpose is to ensure an adjustment of the forming operation, namely to provide detailed 
information on the processes and/or on the results of the study made by students, aiming to allow a 
fitting of the study activities”. [2] 
“During the flight of the rocket it is indispensable to determine its real trajectory, compare it 
to the ideal trajectory and to correct the eventual deviations. 
In a similar way, during the educative process, it is useful to render evident the errors, 
evaluate their importance and origin and to apply the necessary corrections in order to go back to 
scheduled “educational trajectory”. 
This evaluation is called formative evaluation. It takes place during the forming and it implies 
a feedback and intervention in real time. Happily, it tends to become more and more important in the 
educative actions”. [5] 
The formative evaluation is the process used by designers in order to obtain information that 
can be utilized to revise the instruction, to make it more efficient and more productive.” [6] 
“In its initial phase, the formative evaluation is yet little incorporated in the pedagogic 
process. This evaluation, practiced at certain points of the process, aims at informing the teacher on 
the level of expectation regarding the followed objectives in each of its phases, defined through a 
thematic unit. In this stage, the adjustment of study is retroactive and may become manifest through 
the achievement of some recovery sequences”. [11] 
“In opposition to this evaluation over the diagnosis pattern that allows the study of the 
representations, formative evaluation allows the introduction of a didactics administration pattern. The 
evaluation then answers two orientations: 
• Allows the teacher to better explain his pedagogic procedures and expectation (clearing up 
perspective); 
• Allows him to take didactic decisions starting from the indicators sampled from the class 
performance. Here, the simple finding of the student acquisitions is over-passed in order to try and 
situate the obtained progress as recorded with the participation of students (adjustment perspective)”. 
[3] 
“The evaluation aiming to inform the student, then the teacher, over the degree in which the 
objectives have been achieved”. [10] 
2.  Purpose of Study  
In this study we intend to describe the characteristics and advantages of formative evaluation.  
Just like other forms of evaluation, the formative evaluation distinguishes itself through a 
series of characteristics from which the most important are the following: 
a) Unlike the initial evaluation that operates at the beginning of a teaching program, or the 
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summative evaluation, that operates at the end of such a program, the formative one is done during its 
development, accompanying the program from the beginning to the end; that is why it is also called 
continuous evaluation. 
b) As far as the followed objectives are concerned, the formative evaluation has the main 
purpose of verifying all the students and the entire material that they should have assimilated as a 
result of their involvement in the teaching activity; all the verified knowledge is, of course, correlated 
with the operational objectives assigned to each lesson and to each education sequence. 
The consequences that this form of evaluation determines are favorable to the unfolding of the education process, 
and the explanation is quite simple. 
With reference to these qualities of the formative evaluation, R. Abrecht (1991) [1] considers as 
the most significant the following: 
a) it firstly addresses the student, with his characteristic features; 
b) it involves the student in the learning process, by permanently informing him on the steps 
that he takes; 
c) it is part of the educational process, by making “success” easier, without interrupting it; 
d) seeks accommodation with a particular educational situation, therefore it must involve a 
form of adaptability, be open to pluralism and diversity; 
e) it is more concerned with the educational process than with its results; 
f) it is not restricted to the observation of the educational process, but it helps it through 
permanent adaptation and adjustment. 
g) it identifies the difficulties and places them on complexity levels, by trying to identify the 
causes and surpass them, not sanction them as summative evaluation does. 
Although the formative evaluation has the main purpose of helping the student, it can equally 
help the teacher by allowing him through feedback to orientate himself efficiently and chose the most 
valuable pedagogic strategies. Despite the fact that many of the works dedicated to formative 
evaluation contain relevant information about its characteristic, when it comes to carrying it into 
effect, things are a little different. However, in some works of pedagogy, when analyzing the 
dimensions and importance of formative evaluation, reference it made also to the ways in which this 
form can be put into practice. 
In some works of pedagogy it is shown that formative evaluation can be achieved sequentially, 
which means that putting this method in practice implies the crossing of various stages that are formed 
on an hierarchical system, in a succession that has to be strictly respected. 
 
3. Conclusions 
 
For instance, M. Lebrum and S. Berthelot (1994, pp. 221-242) [7] consider that the putting the 
formative evaluation into practice requires the crossing of the following stages, in this order: 
a) The stage of development of the process that is to be evaluated 
b) The testing 
c) Collecting the information 
d) The satisfaction 
e) The identification of the causes that produced the problem 
f) The wording and selection of the revision recommendation 
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g) The introduction of the problem 
h) The introduction of the revisions 
i) The periodical verification 
j) The end of the evaluated process. 
Obviously, within every stage a series of steps have to be taken in order to raise the relevance level of 
the results obtained through the formative evaluation, and to certify effectively the progress recorded 
by the students during the educational process. 
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